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Within

Shine Academy schools, we believe that a high-quality education will teach pupils to

speak, write, listen and read fluently so that they can communicate their ideas and emotions
to others.

Reading allows pupils to develop in a cultural, emotional, intellectual, social and spiritual way.
Additionally, they acquire knowledge to build on what they have already learnt.

All skills of the English language are essential to participating fully as a member of society.

Aims

The national curriculum aims to ensure all pupils:

Read easily, fluently, and with a strong understanding.

Develop a habit of reading widely and often, for both pleasure and information.
Acquire a wide vocabulary, an understanding of grammar, and knowledge of linguistic
conventions for reading, writing, and spoken language.

Appreciate our rich and varied literary heritage.

Write clearly, accurately, and coherently, adapting their language and style in and for
a range of contexts, purpose and audiences.

Use discussion to learn, including elaborating and explaining to get their understanding
and ideas across.

Are competent in speaking, in listening, making formal presentations, demonstrating
to others and participating in debate.

English is developed through four key areas:

YV VY

1.

Spoken Language

Reading — Word Reading & Comprehension
Writing — Transcription & Composition
Spelling, Vocabulary, Grammar & Punctuation

Spoken language

The national curriculum for English highlights the importance of spoken language in pupils’

development across the whole curriculum — cognitively, socially, and linguistically. As spoken

language underpins the development of reading and writing, the quality and variety of

language that pupils hear and speak are vital for developing their vocabulary and grammar.

Therefore, teachers should ensure that pupils’ confidence and competence is continually

developed in speaking and listening skills. Pupils must be assisted in making their thinking

clear to themselves, others, and teachers, as well as being taught to understand and use the

conventions for discussion and debate.



We believe pupils should be enabled to participate in drama, and adopt, create, and sustain
a range of roles. With opportunities to improvise, devise, and script drama, as well as to
rehearse, refine, share, and respond thoughtfully to drama, workshop and theatre
performances. Assemblies play a big role in ensuring the pupils are given opportunities to
recite poems and participate in dramatic performances such as role play etc.

Statutory requirements, which underpin all aspects of spoken language across primary schools,
form part of the national curriculum. These are reflected and contextualised within the reading
and writing sections within this policy.

2. Reading
The programmes of study in key stage 1 and 2 consist of:

e Word reading.

e Comprehension (both listening and reading).

It is essential that teaching focuses on developing competence in both ways; different teaching
is required for each.

Skilled word reading involves quickly working out the pronunciation of unfamiliar words and
speedily recognising familiar words. Underpinning both is the understanding that the letters
represent sounds in spoken words. This is why phonics is emphasised in the early teaching of
reading to beginners (i.e. unskilled readers) when they start school.

Good comprehension draws from knowledge of linguistics and the world. Comprehension skills
develop through pupils’ experience of high-quality discussion with their teachers, as well as
from reading and discussing a range of stories, poems and non-fiction: it is with this in mind
that we allow plenty of opportunity for reading and discussion of class novels within our
Reading lessons ensuring pupils — particularly those who struggle to comprehend texts — are
given access to many points of view and are exposed to the reasoning skills of their peers.

All pupils are encouraged to read widely across both fiction and non-fiction to develop their
knowledge of themselves and the world in which they live, to establish an appreciation and
love of reading, and to gain knowledge across the curriculum. Reading widely and often
increases pupils’ vocabulary because they encounter words they would rarely hear or use in
everyday speech. Reading also feeds pupils’ imagination and opens up a treasure-house of
wonder and joy for curious young minds. It is essential that, by the end of their time with us,
all pupils with the Trust are able to read fluently, and with confidence, in any subject in their

forthcoming secondary education. (Please also refer to our Reading Policy)



3. Writing
The programmes of study in key stage 1 and 2 consist of:

e Transcription (spelling and handwriting)

e Composition (articulating ideas and structuring them in speech and writing)

It is vital that teaching focuses on developing competence in both skills, and in addition, that
pupils are taught how to plan, revise and evaluate their writing.

Writing ideas down fluently depends on spelling words quickly and accurately through
knowing the relationship between sounds and letters (phonics), morphology (word structure)
and orthography (spelling structure) of words. Additionally, effective composition involves
forming, articulating, and communicating ideas, then organising them for a reader in a
coherent manner. Writing needs to be fluent and legible, as well as requiring clarity, awareness
of audience, purpose and context, and a wide, broad knowledge of vocabulary and grammar.

4. Spelling, vocabulary, grammar, punctuation, and glossary

From reading and writing, chances arise naturally to learn more vocabulary. We encourage
our pupils to understand the relationships between words, nuances in meaning, and how to
understand and use figurative language. Additionally, they should teach pupils how to work
out and clarify meanings of unknown words, and words with more than one meaning.

Regardless of local dialect, Standard English is modelled by teachers and actively corrected
and encouraged. Pupils are taught to control their speaking and writing consciously for
different audiences and purposes. Spelling, grammar, punctuation, and ‘language about
language’ is also be taught to them. These guidelines are intended to help our teachers with
structure, not constrain or restrict their creativity.

Throughout the programmes of study, we try to teach pupils the vocabulary they need to
discuss their reading, writing and spoken language. Teachers introduce a “Word of the Day”
to pupils and encourage them to include this word in their written work, helping to expand
their vocabulary.

It is important that pupils learn the correct grammatical terms in English and that these terms
are integrated within teaching.

Appendix 1 provides an overview of Grammar terminology taught per year group.



School Curriculum

The key stage 1 programme of study for English is set out year-by-year, and in key stage 2 it
is set out two-yearly. There is rapid development over the two years in word reading in key
stage 1; however, schools are only required to teach the programme of study by the end of
the key stage. This gives our schools the flexibility to introduce content earlier or later than
set out in the programme of study. Within the Trust, we set out our curriculum on a year-by-
year basis and make this information available to via our websites and through our termly
curriculum information leaflets set to parents.

Attainment targets

At the end of each year, pupils are expected to know, apply, and understand the skills specified
in the relevant programme of study ensuring they meet their Age Related Expectation.

The Early Years Foundation Stage

English in Early Years is based upon the Foundation Stage Profile for:

Communication, Language & Literacy

Communication, language and literacy depend on learning and being competent in a number
of key skills, together with having the confidence, opportunity, encouragement, support and
disposition to use them. This area of learning includes communication, speaking and listening
in different situations and for different purposes, being read a wide range of books and reading
simple texts and writing for a variety of purposes. To give all pupils the best opportunities for
effective development and learning in communication, language and literacy, practitioners
should give particular attention to:

e Providing opportunities for pupils to communicate thoughts, ideas and feelings and
build up relationships with adults and each other;

e Incorporating communication, language and literacy development in planned
activities in each area of learning;

e Giving opportunities to share and enjoy a wide range of rhymes, music, songs,
poetry, stories and non-fiction books;

e Giving opportunities for linking language with physical movement in action songs
and rhymes, role play and practical experiences

e Planning an environment that reflects the importance of language through signs,
notices and books;



Providing opportunities for pupils to see adults writing and for pupils to experiment
with writing for themselves through making marks, personal writing symbols and
conventional script;

Providing time and opportunities to develop spoken language through conversations
between pupils and adults, both one-to- one and in small groups, with particular
awareness of, and sensitivity to, the needs of pupils for whom English is an
additional language, using their home language when appropriate.

Spoken lanquage — years 1 to 6

Pupils should be taught to:

Listen and respond appropriately to all teachers and pupils.

Ask relevant questions to develop knowledge and understanding.

Build their vocabulary via relevant strategies.

Articulate and justify answers, arguments, and opinions.

Structure coherent descriptions, explanations, and narratives for different purposes (for
example, expressing feelings).

Be attentive and participate in collaborative conversations, while staying on topic and
initiating and responding to comments.

Speculate, hypothesise, imagine, and explore ideas using spoken language.

Speak audibly and fluently in Standard English.

Participate in debates, discussions, presentations, improvisations, performances, and
role-play.

Gain, maintain, and monitor the interest of the listener(s).

Consider and evaluate differing viewpoints, while attending to and building on the
contributions of others.

Use appropriate registers for effective communication.

Year 1 Programme of Study:

Building on working from the Early Years Foundation Stage (EYFS) is important, as well as

making sure pupils can sound and blend unfamiliar printed words quickly and accurately using

phonic knowledge and skills they have already learnt. Our structured Phonics sessions are

taught daily following the Letters & Sounds scheme.

Grapheme-phoneme correspondences (GPCs) should be continued to be learnt by pupils. The

understanding that the letters on a page represent sounds in spoken words should support



spelling and reading of all words; this includes common words containing unusual GPCs. (The
term ‘Common exception words’ is used throughout the programme of study for such words.)

Additionally, pupils need to develop the skill of blending the sounds into words and apply this
skill whenever they encounter new words. Reading, sharing, and discussing a wide range of
books, helps pupils to develop a love of reading and broaden their vocabulary. Pupils are
helped to progress through our Reading Scheme by being heard read regularly and those who
are slow to develop this skill are given extra one to one sessions.

If pupils entering year 1 have not yet met the early learning goals for literacy, they should
continue to follow the EYFS curriculum in order to develop their reading, spelling, and
language skills. However, these pupils should follow the year 1 programme of study so that
they can also develop their vocabulary and understanding of grammar. We try to identify
pupils who are struggling with spelling and decoding early, to ensure they are given extra
support so that they have a chance to catch-up quickly ensuring the gap closes.

Whilst assessing, teachers assess whether pupils’ oral vocabulary, ability to understand, and
grammatical structures are developing as they should, and give extra support to those who
need to develop more.

Reading — word reading

Pupils should be taught to:

e Apply phonic knowledge and skills to decode words.

e Respond quickly with the correct sound to graphemes for all 40+ phonemes, including
alternative sounds for graphemes.

e Read accurately by blending sounds in unfamiliar words containing GPCs that have
been taught.

e Read common exception words, noting unusual correspondences between spelling and
sound and where these occur in the word.

e Read words containing taught GPCs and —s, —es, —ing, —ed, —er, and —est endings.

e Read other words of more than one syllable that contains taught GPCs.

e Read words with contractions and understand that the apostrophe represents the
omitted letter(s).

e Read accurately aloud books that are consistent with the pupils’ developing phonic
knowledge and that do not require strategies to work out words.

e Re-read the previously stated books to build up fluency and confidence in word reading.



Reading — comprehension

Pupils should be taught to:

e Develop pleasure in reading, motivation to read, vocabulary and understanding by:
- Listening to and discussing a wide range of poems, stories and non-fiction
at a level beyond that at which they can read independently.
- Being encouraged to link what they read or hear read to their own
experiences.
- Becoming very familiar with key stories, fairy stories and traditional tales,
retelling them and considering their specific characteristics.
- Recognising and joining in with predictable phrases.
- Learning to appreciate rhymes and poems, and to recite some by heart.
- Discussing word meanings, linking new meanings to those already known.
e Understand both the books they can already read accurately and fluently and those
they listen to by:
- Drawing on what they already know or on background information and
vocabulary provided by the teacher.
- Checking that the text makes sense to them as they read and correcting
inaccurate read'mg.
- Discussing the significance of the title and events.
- Making inferences on the basis of what is being said and done.
- Predicting what might happen on the basis of what has been read so far.
e Participate in discussion about what is read to them, taking turns and listening to what
others say.
e Explain clearly their understanding of what is read to them.

Writing — transcription

Spelling (See Appendix 2) Pupils should be taught to:

e Spell:
° - Words containing each of the 40+ phonemes already taught.
- Common exception words.
- The days of the week.
e Name the letters of the alphabet:
- Naming the letters of the alphabet in order.
- Using letter names to distinguish between alternative spellings of the same
sound.
e Add prefixes and suffixes:
- Using the spelling rule for adding —s or —es as the plural marker for nouns
and the third person singular marker for verbs.
- Using the prefix un—



- Using —ing, —ed, —er and —est where no change is needed in the spelling of
root words.
e Apply simple spelling rules and guidance, as listed in the grammar list.

e  Write from memory simple sentences dictated by the teacher that include words using
the GPCs and common exception words taught so far.

Handwriting

Pupils should be taught to:

e Sit correctly at a table, holding a pencil comfortably and correctly.

e Begin to form lower-case letters in the correct direction, starting and finishing in the
right place.

e Form capital letters.

e Form digits 0-9.

e Understand which letters belong to which handwriting ‘families’ (i.e. letters that are
formed in similar ways) and to practise these.

Writing — composition
Pupils should be taught to:

e Write sentences by:
- Saying out loud what they are going to write about.
- Composing a sentence orally before writing it.
- Sequencing sentences to form short narratives.
- Re-reading what they have written to check that it makes sense.
e Discuss what they have written with the teacher or other pupils.
e Read aloud their writing clearly enough to be heard by their peers and the teacher.

Writing - vocabulary, grammar and punctuation

Pupils should be taught to:
e Develop their understanding of the concepts set out in the grammar list by:
- Leaving spaces between words.
- Joining words and joining clauses using and
- Beginning to punctuate sentences using a capital letter and a full stop,
question mark or exclamation mark.
- Using a capital letter for names of people, places, the days of the week,
and the personal pronoun ‘I’
- Learning the grammar for year 1 in the grammar list.
e Use the grammatical terminology in grammar list in discussing their writing.



Year 2 Programme of Study:

By the beginning of year 2, pupils should be able to read all common graphemes, and read
unfamiliar words containing these graphemes by sounding them out in books that are matched
closely to each pupil’s level of word reading knowledge. They should also be able to read
many common words containing GPCs taught so far, without blending the sounds out loud
first. Pupils’ reading of common exception words should be confident. Finally, pupils should be
able to retell some stories that they have remembered during year 1.

During year 2, teachers should focus on establishing pupils’ accurate and quick word reading
skills. They should also make sure that pupils listen to and discuss a wide range of stories,
poems, plays and non-fiction, including whole books. In writing, pupils at the beginning of
year 2 should compose individual sentences orally and write them down. They should be able
to spell correctly many of the words covered in year 1. They should also be able to make
phonically plausible attempts to spell words they have not yet learnt. Finally, they should form
individual letters correctly.

It is vital to know that pupils meet extra spelling challenges during year 2. Therefore, they
should learn that there is not always an obvious connection between the way a word is said
and the way it is spelt. Variations include different ways of spelling the same sound, the use
of so-called silent letters and groups of letters in some words and spelling that has become
separated from the way that words are now pronounced, such as the ‘le’ ending in table.
Pupils’ motor skills also need to be sufficiently advanced for them to write down ideas that
they may be able to compose orally.

Teachers should use the year 1 programme of study for pupils who do not have the phonic
knowledge and skills they need for the year. However, teachers should use the year 2
programme of study also, so that these pupils hear and talk about new books, poems, other
writing, and vocabulary with the rest of the class.

Reading — word reading

Pupils should be taught to:

e Continue to apply phonic knowledge and skills as the route to decode words until
automatic decoding has become embedded and reading is fluent.

e Read accurately by blending the sounds in words that contain the graphemes taught
so far, especially recognising alternative sounds for graphemes.

e Read accurately words of two or more syllables that contain the same graphemes as
above.

e Read words containing common suffixes.

e Read further common exception words, noting unusual correspondences between
spelling and sound and where these occur in the word.
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Read most words quickly and accurately, without overt sounding and blending, when
they have been frequently encountered.

Read aloud books closely matched to their improving phonic knowledge, sounding out
unfamiliar words accurately, automatically and without undue hesitation.

Re-read these books to build up their fluency and confidence in word reading.

Reading — comprehension

Pupils should be taught to:
Develop pleasure in reading, motivation to read, vocabulary and understanding by:

Listening to, discussing and expressing views about a wide range of
contemporary and classic poetry, stories and non-fiction at a level beyond
that at which they can read independently.

Discussing the sequence of events in books and how items of information
are related.

Becoming increasingly familiar with and retelling a wider range of stories,
fairy stories and traditional tales.

Being introduced to non-fiction books that are structured in different ways.
Recognising simple recurring literary language in stories and poetry.
Discussing and clarifying the meanings of words, linking new meanings to
known vocabulary.

Discussing their favourite words and phrases.

Continuing to build up a repertoire of poems learnt by heart, appreciating
these and reciting some, with appropriate intonation to make the meaning
clear.

Understand both the books that they can already read accurately and fluently and
those that they listen to by:

Drawing on what they already know or on background information and
vocabulary provided by the teacher.

Checking that the text makes sense to them as they read and correcting
inaccurate reading.

Making inferences on the basis of what is being said and done.

Answering and asking questions.

Predicting what might happen on the basis of what has been read so far.

Participate in discussion about books, poems and other works that are read to them,
and those that they can read for themselves, taking turns and listening to what others

say.

Explain and discuss their understanding of books, poems and other material; both those
that they listen to and those that they read for themselves.

11



Writing - transcription

Spelling (See Appendix 2) Pupils should be taught to:

e Spell by:
- Segmenting spoken words into phonemes and representing these by
graphemes, spelling many correctly.
- Learning new ways of spelling phonemes for which one or more spellings
are already known, and learn some words with each spelling, including a
few common homophones.
- Learning to spell common exception words.
- Learning to spell more words with contracted forms.
- Learning the possessive apostrophe (singular).
- Distinguishing between homophones and near-homophones.
e Add suffixes to spell longer words, including —-ment, —ness, —ful, -ess, —ly.
e Apply spelling rules and guidance.
e  Write from memory simple sentences dictated by the teacher that include words using
the GPCs, common exception words and punctuation taught so far.

Handwriting

Pupils should be taught to:
e Form lower-case letters of the correct size relative to one another.
e Start using some of the diagonal and horizontal strokes needed to join letters and
understand which letters, when adjacent to one another, are best left unjoined.
e Write capital letters and digits of the correct size, orientation and relationship to one
another and to lower case letters.
e Use spacing between words that reflects the size of the letters.

Writing — composition
Pupils should be taught to:

e Develop positive attitudes towards and stamina for writing by:
- Writing narratives about personal experiences and those of others.
- Writing about real events.
- Writing poetry.
- Writing for different purposes.
e Consider what they are going to write before beginning by:
- Planning or saying out loud what they are going to write about.
- Writing down ideas and/or key words, including new vocabulary.
- Encapsulating what they want to say, sentence by sentence.
e Make simple additions, revisions and corrections to their own writing by:
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- Evaluating their writing with the teacher and other pupils.

- Rereading to check that their writing makes sense and that verbs to
indicate time are used correctly and consistently, including verbs in the
continuous form.

- Proof-reading to check for errors in spelling, grammar and punctuation.

e Read aloud what they have written with appropriate intonation to make the meaning
clear.

Writing — vocabulary, grammar and punctuation

Pupils should be taught to:
e Develop their understanding of the concepts by:

- Learning how to use both familiar and new punctuation correctly, including
full stops, capital letters, exclamation marks, question marks, commas for
lists and apostrophes for contracted forms and the possessive (singular).

e Learn how to use:

- Sentences with different forms: statement, question, exclamation,
command.

- Expanded noun phrases to describe and specify.

- The present and past tenses correctly and consistently including the
progressive form.

- Subordination and co-ordination.

- The grammar for year 2.

- Some features of written Standard English.

e Use and understand grammatical terminology.

Lower Key Stage 2 Programme of Study — Years 3 and 4

At the beginning of year 3, pupils should be able to read books written at an age-appropriate
interest level. They should be able to read them correctly and at a speed that is sufficient for
them to focus on understanding what they read rather than on deciphering individual words.
They should be able to decode most new words outside their spoken vocabulary, making a
good estimate to the word’s pronunciation. As their deciphering skills become more secure,
teachers should focus more on developing their pupils’ vocabulary, including the breadth and
depth of their reading, becoming independent, fluent and enthusiastic readers. They should
develop their understanding and enjoyment of stories, poetry, plays and non-fiction, and learn
to read silently. They should also develop their knowledge and skills in reading a wide range
of non-fiction. Justifying their views about what they have read should be important, with
support at the start of year 3 and increasing independence by the end of year 4.
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Pupils should write down their ideas with a reasonable degree of precision and with good
punctuation. Teachers should therefore be joining pupils’ writing skills, their vocabulary, their
grasp of sentence structure and their knowledge of terminology. Developing as writers involves
teachers teaching them to enhance the effectiveness of what they write as well as increasing
their proficiency. Pupils should build on what they have learnt, particularly in terms of the
range of their writing, grammar, vocabulary and narrative structures. Pupils should begin to
understand how writing can be different from speech. Joined handwriting should be the norm,
and they should be able to use it fast enough to keep pace with what they want to say.

Spelling of common words should be correct, including common exception words and other
words that they have learnt. Pupils should spell words as accurately as possible.

Most pupils will not need further direct teaching of word reading skills: they are able to
decipher unfamiliar words accurately, and need very few repeated experiences of this before
the word is stored in such a way that they can read it without overt sound-blending. They
should demonstrate understanding of figurative language, distinguish shades of meaning
among related words and use age-appropriate, academic vocabulary.

As in key stage 1 however, pupils who are still struggling to decipher need to be taught to do
this urgently through a rigorous and systematic phonics programme so that they catch up
rapidly. If they cannot decipher independently and fluently, they will find it increasingly
difficult to understand what they read and to write down what they want to say. As far as
possible, however, these pupils should follow the year 3 and 4 programme of study.

Specific requirements for pupils to discuss what they are learning and to develop their wider
skills in spoken language form part of this programme of study. In years 3 and 4, pupils should
become more familiar with using language in a greater variety of situations, for a variety of
audiences and purposes, including through drama, formal presentations and debate.

Reading — word reading

Pupils should be taught to:

e Apply their growing knowledge of root words, prefixes and suffixes (etymology and
morphology) both to read aloud and to understand the meaning of new words they
meet.

e Read further exception words, noting the unusual correspondences between spelling
and sound, and where these occur in the word.

Reading — comprehension

Pupils should be taught to:
e Develop positive attitudes to reading and understanding of what they read by:
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- Listening to and discussing a wide range of fiction, poetry, plays, non-fiction
and reference books or textbooks.
- Reading books that are structured in different ways and reading for a range
of purposes.
- Using dictionaries to check the meaning of words that they have read.
- Increasing their familiarity with a wide range of books, including fairy
stories, myths and legends, and retelling some of these orally.
- Identifying themes and conventions in a wide range of books.
- Preparing poems and play scripts to read aloud and to perform, showing
understanding through intonation, tone, volume and action.
- Discussing words and phrases that capture the reader’s interest and
imagination.
- Recognising some different forms of poetry.
e Understand what they read, in books they can read independently, by:
- Checking that the text makes sense to them, discussing their understanding
and explaining the meaning of words in context.
- Asking questions to improve their understanding of a text.
- Drawing inferences, such as inferring characters’ feelings, thoughts and
motives from  their actions, and justifying inferences with evidence.
- Predicting what might happen from details stated and implied.
- Identifying main ideas drawn from more than one paragraph and
summarising these.
- Identifying how language, structure, and presentation contribute to
meaning.
e Retrieve and record information from non-fiction.
e Participate in discussion about both books that are read to them and those they can
read for themselves, taking turns and listening to what others say.

Writing - transcription

Spelling (See Appendix 2) Pupils should be taught to:

e Use further prefixes and suffixes and understand how to add them.

e Spell further homophones.

e Correctly spell words that are often misspelt.

e Place the possessive apostrophe accurately in words with reqular plurals and in words
with irregular plurals.

e Use the first two or three letters of a word to check its spelling in a dictionary.

e From memory, write simple sentences, dictated by the teacher, that include words and
punctuation taught so far.

15



Handwriting

Pupils should be taught to:
e Use the diagonal and horizontal strokes that are needed to join letters and understand
which letters, when adjacent to one another, are best left unjoined.
e Increase the legibility, consistency and quality of their handwriting.

Writing — composition

Pupils should be taught to:
e Plan their writing by:

Discussing writing similar to that which they are planning to write in order
to understand and learn from its structure, vocabulary and grammar.
Discussing and recording ideas.

e Draft and write by:

Composing and rehearsing sentences orally, progressively building a varied
and rich vocabulary and an increasing range of sentence structures.
Organising paragraphs around a theme.

In narratives, creating settings, characters and plot.

In non-narrative material, using simple organisational devices.

e Evaluate and edit by:

Assessing the effectiveness of their own and others’ writing and suggesting
improvements.

Proposing changes to grammar and vocabulary to improve consistency,
including the accurate use of pronouns in sentences.

Proof-reading for spelling and punctuation errors.

Reading aloud their writing using appropriate intonation and controlling
the tone and volume so that the meaning is clear.

Writing — vocabulary, grammar and punctuation

Pupils should be taught to:
e Develop their understanding of the concepts set out in the grammar list by:

Extending the range of sentences with more than one clause by using a
wider range of conjunctions, including when, if, because, although.

Using the present perfect form of verbs in contrast to the past tense.
Choosing nouns or pronouns appropriately for clarity and cohesion and to
avoid repetition.

Using conjunctions, adverbs and prepositions to express time and cause.
Using fronted adverbials.
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- Learning the grammar for years 3 and 4 in the grammar list.
e Indicate grammatical and other features by:
- Using commas after fronted adverbials.
- Indicating possession by using the possessive apostrophe with plural nouns.
- Using and punctuating direct speech.
- Use and understand the grammatical terminology in the grammar list
accurately and appropriately when discussing their writing and reading.

Upper Key Stage 2 Programme of Study — Years 5 and 6

By the beginning of year 5, pupils should read a wider range of poetry and books aloud which
are written at an age-appropriate interest level with accuracy and at a reasonable speaking
pace. Reading most words should be effortless, and they should be able to work out how to
pronounce unfamiliar written words more easily. Help should be asked for if the pronunciation
sounds unfamiliar.

Preparing readings, summarising, and presenting a familiar story in their own words should
be increasingly easy. Reading widely and frequently, outside as well as in school, for pleasure
and information should be commonplace. They should read silently with a good understanding,
infer the meanings of unfamiliar words, and then discuss what they have read.

Pupils should be able to write down their ideas quickly. Their grammar and punctuation should
be broadly accurate. Pupils’ spelling of most words taught so far should be accurate, and
spelling words that they have not yet been taught by using what they have learnt about how
spelling works in English should be simpler.

During years 5 and 6, teachers should continue to emphasise pupils’ enjoyment and
understanding of language, especially vocabulary, to support their reading and writing. Pupils’
knowledge of language, gained from stories, plays, poetry, non-fiction and textbooks, will
support their increasing fluency as readers, their facility as writers, and their comprehension.
As in years 3 and 4, pupils should be taught to enhance the effectiveness of their writing as
well as their competence.

It is vital that pupils who are struggling are taught through a rigorous and systematic phonics
programme so that they catch-up rapidly with their peers in terms of their decoding and
spelling. However, as far as possible, these pupils should also follow the upper key stage 2
programme of study by listening to books and other writing that they have not come across
before, hearing and learning new vocabulary and grammatical structures, and having a chance
to talk about all of these.
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By the end of year 6, pupils’ reading and writing should be satisfactorily fluent and effortless
for them to manage the general demands of the curriculum in year 7. Understanding of the
audience and purpose of writing is important for their writing, by selecting appropriate
vocabulary and grammar. Consciously controlling sentence structure should be important for
teachers to focus on in their pupils’ writing, and pupils should understand why sentences are
constructed as they are. Pupils should understand nuances in vocabulary choice and age-
appropriate, academic vocabulary. This involves consolidation, practice and discussion of
language.

Specific requirements for pupils to discuss what they are learning and to develop their wider
skills in spoken language form part of this programme of study. Public speaking, performance,
and debate should be trialed.

Reading — word reading

Pupils should be taught to:
e Apply their growing knowledge of root words, prefixes and suffixes as listed in the
grammar list, both to read aloud and to understand the meaning of new words that
they meet.

Reading — comprehension

Pupils should be taught to:
e Maintain positive attitudes to reading and understanding of what they read by:

- Continuing to read and discuss an increasingly wide range of fiction, poetry,
plays, non-fiction and reference books or textbooks.

- Reading books that are structured in different ways and reading for a range
of purposes.

- Increasing their familiarity with a wide range of books, including myths,
legends and traditional stories, modern fiction, fiction from our literary
heritage, and books from other cultures and traditions.

- Recommending books that they have read to their peers, giving reasons for
their choices.

- Identifying and discussing themes and conventions in and across a wide
range of writing.

- Making comparisons within and across books.

- Learning a wider range of poetry by heart.

- Preparing poems and plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the meaning is
clear to an audience.

e Understand what they read by:

- Checking that the book makes sense to them, discussing their understanding
and exploring the meaning of words in context.

- Asking questions to improve their understanding.

- Drawing inferences such as inferring characters’ feelings, thoughts and
motives from their actions, and justifying with evidence.
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- Predicting what might happen from details stated and implied.

- Summarising the main ideas drawn from more than one paragraph,
identifying key details that support the main ideas.

- Identifying how language, structure and presentation add to meaning.

e Discussing and evaluating how authors use language, including figurative language,
considering the impact on the reader.

e Distinguishing between statements of fact and opinion.

e Retrieving, recording and presenting information from non-fiction.

e Participating in discussions about books that are read to them/ by themselves and
those they can read for themselves, building on their own and others’ ideas and
challenging views courteously.

e Explaining and discuss their understanding of what they have read, through formal
presentations and debates, maintaining a focus on the topic and using notes where
necessary.

e Providing reasoned justifications for their views.

Writing - transcription

Spelling (See Appendix 2) Pupils should be taught to:

e Use further prefixes and suffixes and understand the guidance for adding them.

e Spell some words with ‘silent’ letters.

e Continue to distinguish between homophones and other words which are often
confused.

e Use knowledge of morphology and etymology in spelling, and understand that the
spelling of some words needs to be learnt specifically, as listed in the grammar list.

e Use dictionaries to check the spelling and meaning of words.

e Use the first three or four letters of a word to check spelling, meaning, or both of these
in a dictionary.

e Use a thesaurus.

Handwriting and presentation

Pupils should be taught to:
e  Write legibly, fluently and with increasing speed by:
- Choosing which shape of a letter to use when given choices, and deciding
whether or not to join specific letters.
- Choosing the writing tool that is best suited for a task.
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Writing — composition

Pupils should be taught to:
e Plan their writing by:
- Identifying the audience for and purpose of the writing, selecting the
appropriate form and using other similar writing as models for their own.
- Noting and developing initial ideas, drawing on reading and research where
necessary.
- In writing narratives, considering how authors have developed characters
and settings in what pupils have read, listened to or seen performed.
e Draft and write by:
- Selecting appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning.
- Describing settings, characters, atmosphere, and integrating dialogue to
convey character and advance the action in narratives.
- Summarising longer passages.
- Using a wide range of devices to build consistency within and across
paragraphs.
- Organising and presenting text to guide the reader.
e Evaluate and edit by:
- Assessing the effectiveness of their own and others’ writing.
- Suggesting changes to vocabulary, grammar and punctuation to make the
piece more effective and clarify meaning.
- Ensuring consistent and correct use of tense throughout a piece of writing.
- Ensuring correct subject and verb agreement when using singular and
plural, distinguishing between the language of speech and writing, and
choosing the appropriate register.
e Proof-read for spelling and punctuation errors.
e Perform their own compositions, using appropriate intonation, volume, and movement
so that meaning is clear.

Writing — vocabulary, grammar and punctuation

Pupils should be taught to:
e Develop their understanding of the concepts set out in the grammar list by:
- Recognising vocabulary and structures that are appropriate for formal
speech and writing, including subjunctive forms.
- Using passive verbs to affect the presentation of information in a sentence.
- Using the perfect form of verbs to mark relationships of time and cause.
- Using expanded noun phrases to convey complex information concisely.
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- Using modal verbs or adverbs to indicate degrees of possibility.
- Using relative clauses beginning with who, which, where, when, whose,
that, or with an implied relative pronoun.
- Learning the grammar for years 5 and 6.
e Indicate grammatical and other features by:
- Using commas to clarify meaning or avoid vagueness in writing.
- Using hyphens to avoid vagueness.
- Using brackets, dashes or commas to show parenthesis.
- Using semi-colons, colons or dashes to mark boundaries between
independent clauses.
- Using a colon to introduce a list.
- Punctuating bullet points consistently.
e Use and understand the grammatical terminology accurately and appropriately in
discussing writing and reading.

Timetabling

A considerable number of areas within the English Curriculum are discrete subjects and will
be taught within English lessons and across the whole primary curriculum such as: Spoken
Language, Handwriting, Grammar & Punctuation.

Letters & Sounds is taught regularly to all pupils in EYFS and KS1. This is taught within
classes. (Please refer to the Phonics Policy).

Independent reading sessions take place regularly on the timetable in KS1 &KS2. The specific
purpose is to develop word reading skills, vocabulary development and comprehension skills.

Handwriting is taught regularly on the timetable and within all subjects, including Maths. We
use the PenPals Handwriting Scheme. Pupils are encouraged to earn a pen license; this is
awarded by the English co-ordinator during Achievement assembly and expires each July.
(Please refer to the Handwriting Policy).

Spelling is taught and tested weekly. It is also taught discretely across the curriculum.
Spellings are sent home to learn on a weekly basis following the Rising Stars Spelling Scheme
based on statutory spelling requirements. Spelling rules and letter strings are taught and then
tested — including other examples to those sent home to be learnt.

Spoken Language is taught throughout all subjects and is assessed across the curriculum.
There are also opportunities to develop language during our reading sessions where teachers
require children to work in groups to discuss questions based on their reading.

English is taught daily. Within these sessions all aspects of English are taught. Years 1 — 6
have two English lessons dedicated to Reading. The first day involves reading the class novel
(which is closely linked to each year group’s topic, where possible — See Appendix 3) with
pupils working in groups to answer specific questions about the text. This provides pupils with
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speaking and listening opportunities which enhances their ability to answer further
comprehension questions on the second day of Reading.

Writing is taught three days a week from years 1 — 6. The New National Curriculum has been
firmly implemented by all year groups with teachers having clear direction of where pupils
need to be. Within Writing sessions, opportunities are provided for pupils to plan, draft and
edit their work.

Recording of work

All pupils in KS1 and KS2 will have one English book which will include all work. Reading
comprehension activities are recorded in their English books. Teachers are encouraged to
display examples of reading tasks from the Monday's lesson for the children to refer back to.

Planning

All sessions should be planned using the schools planning proforma or via a SMART file.
Weekly lessons should be planned for in advance using the intent, long term planning and
target sheets to ensure full coverage of genres and skills.

Objectives for the lessons being taught should be taken straight from the English Assessment
Grid which is appropriate for the child’s ability.

All lessons should be fully differentiated and accessible to all pupils.

Marking

Teachers mark pupil’s writing throughout the lesson to ensure that errors and misconceptions
are addressed as soon as possible, rather than a pupil complete a whole piece of writing
incorrectly. Handwriting formation, size and spellings are also corrected as issues arise, with
pupil’s given the opportunity to practise during the lesson.

Please refer to our Marking Policy for further guidance on marking.

Assessment

To ensure that we effectively track progress in Reading, pupils are given a number of additional
assessments including assessing pupil’s reading and comprehension age termly, as well as half
termly formal assessments in the form of a SAT’s style paper. (Please refer to the Assessment
Policy and Assessment Calendar).
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Further to the weekly spelling tests taken by pupils, a termly spelling test of 100 spellings is
given (based on the Schonell Spelling Test) which give teachers a standardized spelling age of
each pupil. (Appendix 4).

Each year group uses the Teacher Assessment Framework for Writing and teachers use the
exemplification material to support their teacher assessment. (Appendix 5)

Teachers share pupil’s progress with parents/carers through termly written reports and also
during termly parent consultations and informal meetings which take place as the need arises.

Inclusion
In planning work the teachers will aim:

e to provide breadth and balance of language activities for all pupils
e to provide a differentiated English curriculum to meet the needs of all the pupils
through the continuity of experiences
e to set suitable learning challenges for individuals or small groups of pupils
e to respond to pupils diverse learning needs
e to liaise with the Special Needs Co-ordinator to ensure that provision is made for all
pupils
® to ensure interventions are applicable with clear objectives set
Targets should be identified on short term planning to overcome potential barriers to
learning and assessment for individuals and groups of pupils.

SEND Provision

Pupils identified as needing extra support in English will be given the appropriate help in the
classroom. Providing for pupils with special educational needs should take account of each
pupil’s particular learning and assessment requirements and incorporate specific approaches
which will allow individuals to succeed, such as using texts at an appropriate level of difficulty
and planning for additional support.

All appendices are subject to change based on annual review by Subject Leaders.

This policy will be reviewed annually unless there are any changes within the
Trust.
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My Grammar and Writing Targets: Year 1

| Vocabulary Grammar and Punctuation Date Date
I leave spaces between words I say out loud what T am golng to wrte about
I join words and dauses using and I build o senzence l:omllyj hc’fon writing It down
| Thave started to PURCTUGTE SENTENCES USIAG a capital I sequence my sentences to form short narratives
* | lettor and a juﬂ stop, questlon mark or exclamation 3 =
E mark | resread whar | have written 1o check thatr @ makes serge
>
I discuss what 1 have wrizten with my teacher and other children in my class
I read alead my writing clearly enough to be heard by my teacher and other children
in my class
I can sit correctly at a toble, holding a pencil comfortably and correctly
I can begin ta form lowercase letters in the carrect direction, starting and finishing in
the nghr place
I understand which letters belong to which handwriting families
o - Q O]
My Grammar and Writing Targets: Year)T O
(‘\ )
)] @]
1j; Vocabulary Gr and Punctuation Date Date

Year 2

I can use correctly: full steps, capital letters,
exclamation marks and question marks

I have written narratives about personal experiences and those of others (real and
fictional).

I can write about real events.

I can use commas for lists.

I have practised writing poetry.

I can use apostrophes for contracted forms and the
possessive (sinqular). E.g. the girls name

I am able to write for different purposes.

I plan or say out loud what I am going to write about before beginning writing.

I know the difference between sentences thar are:
statements, questions, exclamations, commands.

I write down ideas and/or key words, including new vocabulary before beginning
writing.

I summarize what I want to say sentence by sentence before beginning my writing.

I can use expanded noun phrases to describe. E.g. the
blue butterfly.

I evaluate my writing with the teacher and other pupils and then make simple additions,
revisions and corrections to my writing.

I can consistently use the present and past tenses
correctly.

I re-read to check thar my writing makes sense and that verb tenses are used correctly.

I can use subordination (using when, i thar, because

I can use and co-ordination (using or, and but).

I can use some features of written Standard English.

I proof-read to check for errors in spelling, grammar and punctuation (e.q. ends of
sentences punctuated correctly).

I read aloud what I have written with expression to make the meaning clear.

Handwriting

I can form lower case letter of the correct size.

I can start using some of the diagonal and horizontal strokes needed to join letters and
choose which joins are best.

I choose the correct spacing between words.
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My Grammar and Writing Targets: Year 3

Year &

I con form nowns wing prefaces — super ~ antl

Vocabulary Grammar and Py i Date Date
I can form neuns waing prefices — tuper — antl I con dbcuns writng sindar to that which | am plosaing, identifidng and naming key
crgambational and longuage fesures of & shared taxt In order 16 lram from Bs structure,
vocobulary aed grammar. E ¢ Headngs, subheadings, paragrophs, conjunctions, fronted
adverblak
I con group words mite Grammer Word families bxed I con decwas and recoed my sdeas whin plonring my wrting.
on comemon words (sohve, dazclve, insolublel
I rehearse my semences orally (including disioguel, progressively buldng a varied and rch
Leon we d top direct speech. vocabulary
1 rehearse my sentences orally bulldng on Increasing range of SeNteNce SrUCUISS
| crganbe paragroph around o topic end Unked sentence
[ con extend my sentences to mdude more than one
dause by wing o wider range oj m}\ncims In marrathoes, [ crwcte settings, charactens end plec
induding when, § & v
" In monnarrattes material, | use smple organbational devices swch o5 headings and sub-
! [ con e the peezamt pefect form of verbs i contrast headinag
* | to the past 1ense £ Aoped my tvam would win ket I con maess the effectiveness of my own and sthan’ writing and suggest improvenents
weok and they did, and [ am fhgping they will win
again romarrow.
[ choona neuns o pronowns appropriately to svold
repetition. I con suggest changes to grammar and vocsbulary, mduding the accurate e of pronouns
n E.g 1 wrote thae 1 like ‘nice stuff to et” on my birthday and I could change
I con we conjunaions, adverts and prepasxions to thae 10 deficiows food
@pre time and cause. I can proof-read for speling and punctumion errors
I con we fronted adverbials,
I read aloud my own writng, to o groap or the whole dms, wing sppropriste expression
l use commas after fronted adverbials. and controlling the tone and volume 3o that the meaning b clear
[ con e the possessive t_lm_'gh- with plural nouns
I con e the corre 'om i aor
I con we diagonal and hostzontal arokes ond can
chooze which jolas are best.
[ ensure my handwriing s consitent and legble
’ My Grammar and Writing Targets: Year 4
1 Vocubulary Grammas and Punctuation Date Date

I con discuss wrting simlar 1o thar which [ am glanning, deugyng ond namng bey
organizational and longuage feorwres of a shared rer in order to leam from i structure,

vocabalary ond grammar E.g Heodings, sub-headings, porogreghs, conjunctions, fronted
adverbials

I can group words e Granmer Word fandie baed
en common words (selve, disclve, nsshuble)

T e discuss and record my idest whan planming my wekting,

I rebsarie my sentences orally (mcuding dolegua), progressively bullding a varted ond rich

[eon we d wep

direct speech

vocakalary.

[ rebwanse my sentence arelly bullding an nereming range of setence strucuns

I crganise paragraphs arcund a topic and inked sencences.

I con extend my sentences to incude more than one
come bg wing o wider range of conjumrtions,
nchuding when, §f becaure, althouph.

In narraives, 1 craote settings, characters and plot

I nen-nerrative material, [ wae simple

d devicem such @ hoadngs ond ub-

I can wse the presamt perfect form of verts i contrast
to the past tense [ Aoped my team would win last
wevk and they did ond | am hoping they will win
wgai tamarrow

headingy

I con assess the effectiveness of my own and others’ writing ond suggest improvemants.

[ chocae nowny or pronouns appropriately to aveld
repation

I con suggest changes to grammar and vocobulary, ncadng the accarare wse of proacuns
n . Eg | wrote thot [ tke ‘nice s2uff to ear’ on my birthdoy ond | coudd change

[ con use comjunctions, adverts and preposkions to
oprms time and cuse

thm 19 “deliclous food

I can proof-read for speling and puncuarion errors

[ con use fromzed adverbeais.

I reod oloud my own writing, to a group or the whole dass, wing appropriote exprestion

| | wse commaa after fronted adverblal

and controlling the tone and vobune 5o that the meaning b deer

con use the porteniive apostrophe with ghural nouns

can use the correx form of gor @

T con wie diagenal and horental strckis and can
chooie which jolns are best.

I ensuré my hondwring & consstens ond logile
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My Grammar and Writing Targets: Year 5

Tcon we a thesouns

Date

[ identify the audience and purpase of the wreing, ond write accordingly, using cther simitar
writng oz medeb for mg own.

i con we exponded nown phrazes to convey
compieated hformaion concoely

[ plon my writing by making notes and developing my ideas, drawing on reading md
rmaarch where necesiong

1 can wse a relative dauses beginming with whao, which,
wheve, when, whose that.

In writng narratives, 1 think about how authees have developed daracters and settngs n
whan | have read. Istened to or seen Md

I can we modal varts or adverhs to indicate degree
of polbiiny. E.g. rAee might &g, x could be
passibly . oceasionally.

lldnﬂthtm and vecabel de ding how my cheloms can change ond
h Elnm“-u-mmhtia
In 0 [‘ b settngs, phere ond wsa dlalogue 10 exglore

I con we the perfec form of verts to mark
ralaionships of time ond cose. Eg The caach has
left withowr you (because gou have just arnived lare),

character md move the action forward

| con prich longer pmiage Eg ldentify key ponts from o pmsage and reformudate
comarently I sy own woedy

I con convert nouns o adiectivis Into verbs wing

sufftues, for example: ~are; ~gg; ~ify E.g. remificinto

1

Yo 5

[ use o wide range of devices 1o bulld cohesion within ond acresr paragraphs E.g pote
Quastions &5 heading, buller pomts, sub-headngs, diagrams

1 con we prefuce to geerate new verta.

1 can use bracuws, dashes or commas 10 ndicome
| parenthess

T use furthar devices 1o organie text and to guide the reader (e.g. headngs, bullet poinzs,
underlining)

| con we grammar device to bulld cobesion, wcluding
odverblols of vime, ploce ond number g later,
nearky, secendly

My Grammar and Writing Targets: Year 6

T omn wsess the effoctivenen of my own ond cthers’ writing

)

I can suggest changes 10 Y, ¥ od p
| effective and to dartfy meaning

10 moke my writing more

[ keop 10 tha corron tanse throughou @ plece of witng.

I coerect subject and virb agreament whan necesany.

I proof-read my work for speling and punctuation errors

39 that the ng s

I peform my own writing, wing exprextion, volume, and
cear

[ can write legibly, fumtly md with increaing peed

Vocabulary G and Puncuation

1 ton wae & thevauns

Date Date
[ identify the cudince and purpoe of the writing, and write accordingly g other simiiar

writing as modsls for my own.

1 con = exponded noun phraes to convey
complicated informarion conciseby

I plan mgwmgb,mgnas and devaloping my idess, drawing on reading and
research where secessary

In writhg nareathvn, | think ahout how authors have develaped charatten ond settings in

where, when, whese, that.

1 con e o relattve doses Begnnng with who, whick,

what 1 have read, lutened to or sewn peformed

[ sdlecr the coren g and vocabul d ding how my chelow cen change and

T can wse madel verks ar adverts 1o indicats degree
of possibding E.g_ chare might bg.. . & could be .

anhance meanng. Eg nahdbmlm,nqndmfaoﬂoc

In narratives, | descrbe setrings, characters and mmasphere and use dilogee to explore
& and move the action forward

lmm—t.’wpnfoafm of verbs to mark
relotionships of time and couse E.q. The coach has
left withour you (Becase you have furt arrived late)

[ can préas longer passages. £ 4 Idensly key potnns from & passoge ond reformudare
comerentiy N my own words

[ use 0 wide range of devicm to bulld cohesion within and across pecagrapin. £ pore

Year &

1 con w24 the pazswe voice to affec the presantacion
of infomarion in a sentence

quentions @ headng, bule points, ubheadhgs, dagrams

T use fuethar dovices te crgantie tant and 10 guide the reader (e g headngs, bule ponny,
undardning).

I con convert noans or adjectiver Into verte wing

[ con asvans the effeciveness of my own and othan' writing.

suffecm, for example —ate; gy —{fy €9 terrific into [ can suggest changm ta vocobulany, g ad p (o to make my wiithg more
coreify effective and 1o danfy meaning.
|l com me = 10 e new verbs keep to the coren tonse a wriin:

adverbiah of time, place and namber. E g later,

| con vae grommar device 10 bulid cchasion, induding

correct vaboct ond verh agreement when necessary

proof-read my work for spelling and puncruation errors.

neardy secondly
1 con wsa the sembcelon, colon and dash 1o mark the I pavfotmm.g oW wrtiing, =g expression, vobame, end movement 5o that the meaning &
boundary berween independent dauses dwar.

1 con wae the colon to troduce o lat and the Lmi
colom withis s

1 puncvuze buller porws acouransly

IImwmhthg.ﬁunlgmlmmmgw |
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